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SESSION 3 

[1:28:29] 

 

John Dunford: ... national examples of evidence use, what other government, other UK government 

departments do, what the DFE itself has done in relation to evidence use, and then finally what 

an evidence centre, if we were to have one, might look like.  Now I want to take you first of all 

back to 1992 and the creation of Ofsted as an independent, quasi-independent inspectorate 

outside the Department of Education.   

 

 What had happened before that, up to 1992, is that the inspectorate had been based within the 

Department of Education.  Professional independent, but within the Department.  So that the 

senior chief inspector was a Grade 2 civil servant, just below the Permanent Secretary, but who 

had independent access to the Secretary of State whenever the Chief Inspector, when the 

Senior Chief Inspector wanted it.  And critically whenever there were any policy discussions 

taking place in the Department of Education, the DES as it then was, the Chief Inspectors would 

be engaged in the senior level of policy making, staff inspectors would be engaged with the 

middle civil servants in policy making now.  So there was the professional voice, but just of 

individual head teachers, but the professional voice of the inspectorate based on the evidence 

that they had found in their surveys right across the country was being fed into the policy making 

process at the time that policy was being devised in the Department.  And I think that the most 

significant negative about the creation of Ofsted in 1992 was the loss of that professional voice 

within policy making in the DFE.  And I’ve written a history of HMI and that was the kind of 

conclusion, and the conclusion chapter and when Stuart McClure wrote a similar book two years 

later, he came to exactly the same conclusion, that that was the greatest loss, and it seemed to 

me that that could be replaced, and I still believe this, with a Chief Educational Officer in the 

Department who is parallel say the Chief Medical Officer, Chief Veterinary Officer and so on in 

other departments.   

 

 There are a lot of international examples of evidence centres which are instructive.  In the 

Netherlands each ministry has a knowledge chamber.  In Singapore, it’s interesting, teacher 

researchers move into the department, work as researchers in the department, and then move 

back into teaching.  Switzerland, Denmark, New Zealand, the best evidence synthesis 

programmes, a very good example of this, and then you’ve got examples in Australia’s 

Productivity Commission, Germany, United States, Belgium and so on, and if you read the EPI 

project about evidence informed policy, Professor David Gough's led on that project, you can see 

how there’s a lot of these evidence centres of all sorts and different kinds but with some 

fundamental lessons for us to learn right across Europe.  And these bodies tend to be 

professionally independent, sometimes situated within government, sometimes outside 

government, but always able to influence the policy making process.   

 

 Within other government departments in this country you have this kind of thing.  The 

Department of Health, for example, there are several different kinds of Chief Officers, there’s a 

Chief Nursing Officer, a Chief Dental Officer and so on, within, as well the Chief Medical Officer, 

in the Department of Health, and then of course they’ve got NICE as well.  And interestingly, the 

government is legally, statutory obliged, to have regard to NICE recommendations, which I think 

is again a real step that we could take in education.   
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[1:32:45] 

 

 And I reflect on this when I, when, for example, I’m watching the television news and there’s a flu 

epidemic on in this country.  Who comes on the television, on the news to reassure the country 

about the effect of a flu epidemic?  It’s not the Secretary of State for Health.  It’s the Chief 

Medical Officer. Who came on the television to reassure the country during the foot and mouth 

epidemic?  It was the Chief Veterinary Office from Defra, not the Secretary of State from Defra.  

When there’s a big issue around in education, who comes on the television?  The Secretary of 

State.  Because we don’t have an equivalent high status professional within the Department who 

speak, who because they speak independently, because they have such a strong professional 

background, can be a real voice, a really powerful voice within the education debate within and 

outside the profession in education.  The Treasury has its office for budget responsibility, and this 

was brought together in a Cabinet Officer report in 2013 on what works.  Centres.  But there was, 

it seemed it me, two weaknesses in that report.  First of all the education report on the what 

works centres was not very deep at all.  It looked at the splendid Education Endowment 

Foundation which does great work and I personally have worked very closely with them in them 

in the last couple of years.  But they didn’t look at anything else in education.  And secondly, the 

idea of what works centres, the links were not really strong enough in those what works centres 

to into the policy making process and also into the professions that they were meant to inform.   

 

 Now the DFE does use evidence. I’ve been involved in a number of NCTL, National College for 

School Leadership research projects recently.  They’ve got Ofsted reports.  Although 

interestingly I think the days have gone, unfortunately, when, and I was interviewing Eric Bolton, 

the Senior Chief Inspector for the book that I was writing about the history of HMI.  I remember 

him saying that they would sit down, the Chief Inspectors would sit down, they would look 

forward to what to was happening in education over the next year or two, and then go and do a 

survey that would then be ready in time to inform the policy making.  I think policy making in 

education has become so inchoate that it’s really very, very difficult for them to do that, for them 

to do that now.  I know we’ve had David Hopkins, we’ve had Sue Hackman as chief advisors, I 

think they were called, for school standards within the Department and we’ve got Tim Leunig now 

as the Chief Scientific Officer, I think, in the Department. But it seems to me a much stronger 

model is needed.  And the Education Endowment Foundation, funded with an endowment, 

situated within the independent Sutton Trust, is indeed a good model, and the toolkit they’ve 

produced and the other materials that they produced, have been absolutely invaluable to 

schools, and then the new kid on the block is Research Ed and what they are doing in terms of 

professional generated research.  Very interesting report in 2014 from NFER about evidence use 

in schools.  And you see, the more autonomous you have a school system, and there aren’t 

many school systems that are as autonomous as they are in England, the more autonomous the 

school system, the more important it is to have really strong evidence being fed out to the 

profession so that those autonomous schools can recognise that evidence and draw up their 

polices.   

 

 And the NFER report made these four points in its conclusions.  Evidence needs to be 

transformed for use in practice.  It can’t simply be summarised.  Secondly, to make the point that 

there is no current system, at all, to support that kind of evidence transformation if we, in schools, 

are going to have the benefit of the research that is taking place and which is frankly pretty badly 

disseminated at the moment.  The importance, the third point, the importance of the development 

of an infrastructure supporting knowledge mobilisation which is the term that is generally used in 

the research for this kind of thing, would enable this to be done more systematically, and I would 

say for all of those things, if you’ve got a body that’s doing this, they not only feed it to the 

profession but feed it into the policy making process and have an independent professional, like 

a Chief Education Officer, in the DFE to make sense of that for the policy makers. 
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 And then finally, the NFER report reflects on teachers who are engaging both with research and 

in research.  And the work I’ve been doing recently in evaluating teaching schools, one of the big 

six things for teaching schools to do has been R&D, but it’s a very, very disparate, very, very 

uncoordinated set of projects that are happening in teaching schools and we are still in the 

position where, frankly, mostly teachers are one kind of people and researchers are another kind 

of people.  And actually the capacity as there is in the medical profession to continue to practice 

while you are doing research isn’t there very much in education unless we can get this act much 

better together in terms of teaching schools.   

 

[1:38:49] 

 

 So if we had an evidence centre, and I hope I’ve just briefly convinced you that that would be a 

good thing, what would it look like?  Well, those are my three aims that I think it should fulfil.  To 

promote effective education policies by better understanding their impact on the outcomes for 

children and young people.  To mobilise knowledge by researching, analysing and disseminating 

evidence that would both inform government policy and professional practice.  And thirdly, being 

much better at dissemination and communication, communicating research findings to a wide 

range of audiences.  And I think you could have an independent body that did that and I think 

education would be in a much better place and I think the teaching profession actually would be 

in a much better place because I was reflecting this morning, and I was listening to what was 

being said, that we spent pretty much 25, 26 years since 1988 being told what to do.  And I often 

say as, in my role as Chair of Whole Education or in the work that I do on pupil premium, I often 

say, “For heaven’s sake, as a professional, let’s stop looking up to be told what to do and start 

looking out to the evidence that’s there of what works and use that”. I say this a lot in relation to 

pupil premium and the Education Endowment Foundation toolkit and the excellent practice that’s 

going on in other schools.  Let’s look, stop looking up and start looking out as a profession, and I 

think that would actually do a lot for us as a profession and I think an evidence centre would help 

to secure that professionalism of teachers in that way.   

 

 Finally, this is what, these are again some points of what I think an evidence centre for education 

would look like, it would fulfil the aims that I have just articulated.  First of all, as I’ve said, 

knowledge mobilisation would be for both policy makers and practitioners.  Secondly, there 

would be more of a joining up of research and practice than there is at the moment.  We heard 

from Andrew this morning about how the SFRE has tried to do that, I think there’s an awful long 

way to go in that. I think it would be important for this evidence centre if it was to have real public 

confidence, which is important, to be independent of both the government and the teaching 

profession.  So I think there’s a debate to be had, if you had a Royal College of Teaching, 

whether an evidence centre would be within a Royal College of Teaching.  My own position 

would be, no I wouldn’t.  I would have it standing between the profession and the government 

speaking, as we used to say about Ofsted and HMI, speaking without fear or favour about what 

the evidence is saying.  And being dependent and being seen to be independent by not being 

situated within one camp or the other, but nonetheless having very strong links into both of them.   

 

 Dissemination is important, research is important, evidence is important, but dissemination’s 

important, so the evidence centre has got to be a body that’s not only good at analysing the 

research that’s going on and making recommendations, but good at dissemination too, and NICE 

is a very good example of a body that does face in both directions and that is very, very good at 

dissemination. Endowment funding as the EEF has is a very good way of securing 

independence.  I think that’s a good model for how you might see an evidence centre.  I haven’t 

had the, I’ve finished.  No, less than two minutes.  One sentence.  I haven’t had the opportunity 

to write this up but Askell is publishing this as part its blueprint for a self-improving system.  And 

they’re printing a kind of abbreviated version of this, because I would very much like to get a 

public debate going that led to this country having an evidence centre for education and I believe 
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as a result having a much stronger teaching profession and a much stronger education system 

too.  Thank you very much.   

 

Chair: Thank you John. 

 

 (Applause) 

 

Chair: So, thank you very much John .  I’m delighted now to invite Angela McFarlane who’s currently 

Chief Executive and Registrar of the College of Teachers who’s going to talk about the prospects 

for the emergent College of Teaching.   

 

Angela Mc: Thank you very much.  Good afternoon, everybody.  And thank you very much for your 

presentation, John, and I have to completely agree with you, this is a personal view, on the need 

for an evidence centre, and I also absolutely agree with you that it should be a sister organisation 

to a College of Teaching because I think that relationship would be an incredibly important one, 

so we are not in our plans for the College of Teaching at the moment, we are not envisaging a 

large organisation that would do a great deal of things itself, necessarily, we are envisaging an 

enabling organisation primarily.   

 

[1:44:07] 

 

 We, at the moment we are still lobbying under the Claim Your College banner because the 

College of Teaching itself, although it does exist as a legal entity now, and it has its own 

independent board of trustees, it is very much in its infancy and I don’t expect you to read this 

slide, but I just wanted to give you a sense.  There has been a lot happening over a long period 

of time and the most recent debate around the need for such and organisation dates back to 

February 2012 and it was not initiated by government, actually, the debate was ongoing before 

government got involved.  The recommendation from the Education Select Committee was very 

helpful but, of course, it actually derived from the evidence they were hearing from people who 

were coming and giving their testimony, so it, government has been very supportive, verbally, as 

of today we do not have a single penny of government money.  We hope that may change.  But 

just so you know, the reports in the press about £12 million sitting in the bank, not true.  And 

that’s probably a good thing.   

 

 Why a new chartered college?  Well, it’s really noticeable that unlike several hundred other 

professions, there is not an active chartered professional body for teachers and teaching. The 

College of Teachers, of which I’m currently Chief Executive, was originally founded to fulfil that 

purpose and for some time it did.  I’m not going to give you a history lesson in what happened, 

but the current organisation does hold a royal charter for the professional development of 

teachers and it’s not particularly effective in that role in the UK, so two years ago its members 

voted to work with the coalition to pass the charter to a new organisation that would take on that 

new and revived role, so that’s where we are.  And the organisation itself will be quite unusual in 

the teaching landscape.  We’ve not had a professional body of this kind in, really active in living 

memory in teaching.  It will be autonomous by virtue of its royal charter.  It will be voluntary.  

Unlike the General Teaching Council, for example, this will not be a mandated body, it will not be 

a government agency, it will have to have a sufficiently compelling proposition to gain 

membership and build trust through that membership in the wider profession.  Now the good 

thing is we don’t have to convince everybody in order to get started.  We believe there is a critical 

mass now coming together to begin this organisation.  And this about professional actually 

having some say in what good practice looks like.  And that is not as we’ve heard today this idea 

that there is one right way to teach, for example, but it is about taking an intelligent evidence 

informed reflective approach to your practice, remaining current with what’s happening in the 

world of research and policy, and practice, and being part of a profession that has an active 

dialogue between itself and with its important stakeholders about what it does and why it does it.   
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 Listening the morning I was reminded of the debates that were being had in health research 

some years ago before the medical profession realised that they really did need to talk to 

patients about effective medical research.  So whilst it was possible if you looked for them to 

extract something about the people who actually do teach from much of what we’ve heard this 

morning, it was all rather implicit rather than explicit so, for example, in the cycle of research and 

evidence development, where was the bit where you actually engage with people who are doing 

the job to understand what are the real challenges, what are the questions that they need 

evidence to inform and what is their part in gathering that evidence?  Now fortunately we have 

some excellent models developing. The Education Endowment Foundation, for example, by now, 

has worked with getting on for a quarter of the schools in the country, so we’ve got an awful lot of 

practitioners out there who’ve got direct experience of being involved in rigorous research trials 

for particular interventions. Yes, that’s only one model of education research, but the idea that 

teachers being engaged in research is only about teachers doing a masters or doctoral level 

research is only one tiny part of the picture.  There are many ways in which practitioners and 

researchers can work together productively, but I would argue if they don’t work together 

productively the chances of the research having any meaningful impact on practice is lessened 

and its impact on policy becomes potentially, potentially becomes quite dangerous.   

 

[1:49:28] 

 

 The other thing that a college can bring, and this is perhaps its most important offering, is the last 

point on this slide.  Unlike other professions there is no agreed pathway for early career 

formation and development in teaching.  At the moment we have an extremely varied set of 

pathways for initial induction into the profession, and after that there’s sort of hit and miss what 

kind of opportunities for professional development you might have and there are certainly no 

nationally agreed standards about what you might be aiming for, you know, what should a 

teacher in their fourth or fifth year of development of their career be able to do, what knowledge 

should they have access to, how should they be going about their professional practice?  What 

might that look like?  And I would argue that it’s for the profession to come together and hammer 

out the answer to those questions.  And that is far more likely to be effective and meaningful than 

for somebody, albeit, you know, even if we had a Chief Education Officer sitting in Whitehall to 

decide that, and then hand it down to the profession.  We all recognise that the quality of 

teaching in the country is patchy.  There is fantastic practice out there, and there is practice that 

needs to develop.  And that is true simply because there are some people who haven’t been in 

the classroom very long.  And in any other profession you expect people to get better over time, 

and you help them to do it.  And you have agreed methods of doing that and supporting that, and 

a nationally recognised framework.   

 

 One of the people who’s been quite active in the development of the idea of the College is 

currently a head teacher and he’s been a head teacher for about 15 years, but before that he 

was a chartered accountant.  And he said one of the things he finds really frustrating, when he 

was a chartered accountant, nobody argued with his professional expertise, nobody told him how 

to do his job.  Despite the fact that he’s been a head teacher for 15 years, everybody still feels 

they can tell him how to do his job.   

 

 Now, some people are cynical, they say, “Well, it’s just a name, it won’t mean anything,” but 

actually over time, when people begin to realise that being a chartered teacher means 

something, it’s not a label that’s conferred and taken away the next time there’s a change in 

political framework.  It is something that’s enduring and lasts over time.  And moreover, that 

those in the profession recognise that their colleagues who’ve achieved that status really are the 

great teachers and those they admire and the ones they aspire to emulate, then we get to a very 

different position within the profession, and I think it gives the profession a confidence from which 

to speak true to power. 
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 So, what would be in it for teachers?  Obviously we can’t expect this College to be formed purely 

on altruism.  There must be something back.  It’s not just about go away and do lots of hard work 

and when we think you’re good enough we’ll give you a nice title and some letters after your 

name.  Clearly the entire process must be of value.  And there are several things it can do, and 

this is what the outline model looks like at the moment, and I just want to pick up on a couple of 

these things.  I should have, have I got a pointer on here?  Yes.  Here we go.  Here, contributing 

to a growing knowledge base to help all professionals.  That’s what I was talking about in terms 

of engaging with the research and evidence gathering cycle.  Drawing on academic research and 

making this available, pooling knowledge of the best ways to help pupils succeed, having a 

national network that you can engage with.  Not simply the people you can hook up with Twitter, 

and that can be quite valuable, but something where you know you’ve got some provenance and 

some quality assurance. You know that if you come across something that’s on a blog it’s not just 

somebody’s frustrated rantings that they typed out hurriedly the night before.  It’s actually 

something that’s had some consideration, some peer review, some input.  They’ll be some follow 

ups and references.  It’s where if you’ve got a particular issue in your school that you want to 

deal with you can find other people in the country who are dealing with the same kind of issue 

and engage in conversation with them about how best to do that.  It’s where when a new piece of 

policy or evidence emerges, you can hook up with people who are also interested in it in similar 

contexts to your own, and have that conversation about what this now means for you in your 

situation and in your school.  And particularly to put back all the subtlety and nuance that you will 

need to bring to bear to understand how best to make use of the policy or practice for the best 

outcomes for the children and young people that you teach.   

 

 Do teachers want it?  Well, the truth is we don’t really know yet.  We will know as soon we start 

to engage fully with a membership offer, but we have carried out a piece of market research 

survey, we got 13,000 responses, that’s a lot of anyone who knows anything about market 

research, and 75% of them were classroom teachers and subject leaders.  And we asked them, 

which of these things that a professional body would normally offer would they like? And even if 

we had an incredibly biased sample, those kinds of percentages gave us some reassurance that 

there is an appetite out there for what the College could offer because frankly, even if only those 

13,000 people became engaged in the College, we would have a financially viable entity.  

Obviously we aspire to be rather bigger than that, but probably not straightaway.   

 

[1:55:27] 

 

 That professional knowledge sharing, you notice, is right up there at the top, and that doesn’t 

mean, because there were, as you can imagine, slightly longer definitions of these, that doesn’t 

simply mean being told what we should do by people who’ve done research or creating policy.  

That “sharing” word is the active one in that phrase.   

 

 How will it differ from the GTC?  This is the question we always get asked and one of the things it 

reveals actually is how poorly understood the GTC actually was.  So, it’s independent, it’s 

voluntary, it’s not a government agency, and it’s a membership organisation.  So in all of those 

ways it differs from the GTC. There is some overlap in the aspiration, but there’s not a huge 

amount of overlap in the execution.  

 

 The last one again is important because it will be founded a royal charter, it cannot be simply 

disbanded because it no longer fits the current policy agenda.  It is, the whole purpose of a royal 

charter is it founds a professional organisation in perpetuity.  So, it’s not going to go away the 

next time a Secretary of State decides that perhaps it’s not something that they’re particularly 

happy with or in tune with.   
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 So, where are we now?  We’ve had years of consultation, initially facilitated very ably by the 

Prince’s Teaching Institute and they suggested a blueprint.  We then went onto develop that 

further into an implementable model under the Claim Your College banner and the proposal was 

published in February this year.  We now have our new board.  We have significant philanthropic 

funding and we are about to address the develop of the regulations for membership and next we 

will launch the big staff meeting to do that. These are the founding trustees, we have five 

teachers.  They were appointed, all of these people, apart from myself, were appointed by a 

selection committee, nominated by a range of organisations including five of the major teaching 

unions, and the National Governors Association.  I am on the board until the charter is 

transferred simply to assist with that process but as you see we have five teachers from 

secondary and primary, we have three head teachers from primary, secondary and special, and 

we have a range of additional expertise, much of it overlapping with education but also including 

the kind of professional expertise you need to run a well governed and sustainable professional 

body.  It’s interesting within the development of professional associations there is increasingly 

the recognition that if you have a board drawn only from your own members you can get into 

difficulty quite quickly without that solid understanding of research, governance, finance and so 

on.  And fundraising which you need to run an effective body.   

 

 How does it differ from the existing College of Teachers?  Well the existing College of Teachers 

will cease to exist on the day that it hands its charter across to the College of Teaching.  We 

hope the latest that that will happen will be next June, but we will be submitting our petition for 

the revised charter before Christmas.  The objects for the College are as you see here.  I’m not 

going to read it out.  Yeah.  And you notice that teaching may include but shall not be limited to 

instruction, research and assessment.   

 

 Another thing I’d like to draw your attention to, because again it is absolutely germane to a 

chartered body, although it is run by its members for its members, ultimately it is run for the 

benefit of learners.  It is about a professional community coming together to ensure the best 

outcomes for those they serve and that’s true for the Royal Colleges of Medicine, it’s true for the 

Chartered Institutes of Engineers, it’s true for the Chartered Accountancy bodies, all of the 

others, and that’s again one of the things that sets them apart from other kinds of professional 

associations. Not that other professional associations don’t have a public benefit as part of their 

remit, but it is not their primary purpose.   

 

[2:00:07] 

 

 The charter and byelaws are the beginning, that’s what we are thrashing through at the moment.  

They will go back to the board of the College of Teaching on Saturday where hopefully they will 

be signed off, but the regulations are what really make the heart of an organisation.  That’s 

where you decide who can be a member, what they have to do to achieve chartered status, how 

the College will relate with other professional bodies, chartered and otherwise, and all the 

important stuff is there, and that’s the stuff that requires the open consultation.  Now, as I say, 

we’re kicking that off next week. It will continue for at least a 12 month period.  The business 

model actually allows for up to a four year incubation period before fully fledged chartered 

membership is launched.  We hope we can do rather quicker than that, but it’s better to get it 

right than it is to get it quick.   

 

 Critically we’re building the support of teachers, school leaders and organisations to join the 

campaign.  We have launched a crowd funding platform.  Historically such organisations were 

started in the Victorian era by a number, usually, of well-heeled men from a profession who got 

together and decided to fund the founding of their own professional body.  The modern 

equivalent, we think, is to crowd fund from the profession primarily and its supporters, so if you’re 

feeling interested in finding out a bit more in supporting what we’re trying to achieve here, that’s 

where you need to go to find the information you need.  Thank you. 
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Chair: Thank you very much, Angela. 

 

 (Applause) 

 

Chair: And we have two more speakers this afternoon and the first of those is John Bangs, formally a 

senior member of the National Union of Teachers, but now chair of the OECD trade union 

advisory group committees, working group for education, and honorary visiting fellow at 

Cambridge.  John. 

 

John Bangs: Thank you Chris.  Ah, we’ve actually got slides.  That’s brilliant actually. Can I first of all say Chris 

that since I’ve been sort of majoring on international work over the last five years having left the 

NUT as Head of Education.  I’ve not really kept in touch with a lot of developments but this has 

been the best possible primer for me that you could have had.  I thought everyone’s contributions 

so far have been absolutely cracking.  There has been a lot of mention about the OECD and I 

want to talk a little bit about Education International before I get into the bulk of my presentation.   

 

 Education International, apart from Mary, and one of two other people here, you’ll know nothing 

about.  But it is the biggest global union federation that exists and is the body which represents 

the teacher organisations and unions across the world.  And it represents over 32 million 

teachers.  And I would say in the last five years it has reached equal status with global bodies 

such as UNESCO and OECD, and that’s very important to understand because it has a very 

powerful research hub and policy hub and it draws on the experience of its just 400 affiliate 

organisations and has a very strong education profile.  My job, which I took up when I left in 

2010, is to be the consultant to the General Secretary on liaison with the OECD.  And the point 

about the OECD is this.  I mean, you’ll divide opinion on the OECD, some people think like Pasi 

Sahlberg, although I think that he’s been misrepresented, that somehow it is the great education 

reform movement or germ and it’s actually the body which is in the pit of the devil, or you actually 

think that its education and skills department has a research engine which is die for and is 

actually producing policy, obscured, I have to say, by unfortunate ranking system for countries, 

but it produces policy implications which have a massive impact on education policy in individual 

countries, and it was one of my great frustrations over the five years since 2010 was to watch 

with the exception of one or two people Michael Gove get away with a) and he was right to say 

that he was the most international Secretary of State that we’ve had for a long time, but get away 

with cherry picking OECD evidence mercilessly and using it to actually support education reform 

when in fact actually the body of the research he was referring to pointed entirely in other 

directions, and it’s an argument not to have a crack at Michael Gove, I don’t blame him, he’s a 

very ideologically driven person and that’s what you expect, but I would have expected other 

parties to have picked that up.  I would have expected other parties to engage with OECD 

research in the same way and engage in critical discourse about what it meant.   

 

 The second point I want to make about the OECD is it’s a membership organisation.  A trade 

union’s a membership organisations, political parties are membership organisations, you name it, 

there’s this whole raft of membership organisations and the most important thing about 

membership organisations is that they are driven by their members, and what I find remarkable 

about the OECD, particularly the education and skills directorate, is how much leeway those 

countries which pay the OECD’s bill give to the research section and the education and skills 

policy making bit of the OECD.   

 

[2:06:07] 

 

 And finally, it’s worth remembering that it’s the first social partnership that was ever established.  

When after the war the Marshall Plan was established, Truman said that he wanted a body which 

was an overarching body to oversee the Marshall Plan.  And he said to Ernie Bevan in the 
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Labour government who was the Foreign Minister, “I want business to be represented as well,” 

and Ernie Bevan said, “Okay, but you can only have business represented if you have trade 

unions represented as well”.  Now, I’m not sure I’d ever see a Secretary of State say that today, 

but that is the basis of it.  The structural relationship of the OECD is that there’s a requirement to 

consult business and trade unions on policy and it’s absolutely embedded within its structures 

and I’m chair of the OECD’s working group and education skills and labour policy. 

 

 Now the next bit I just want to pick up, which is very, which I thought was fascinating this 

morning, was the business about the nature of political change and congratulations to Schools 

Week for actually being upfront and explicit about having a politics and education conference.  I 

think it’s great.  We do need that kind of discussion.  And John Macbeth, Morris Goldstone and I 

have sat down in 2009 and 10, I think it is the only history of the Blair government’s education 

reforms reinventing schools, reforming teaching, and we sat down and looked at did some 

interviews with key people and people were remarkably open to interview.  I had a good quality 

hour with Michael Gove and interestingly, and it’s in the book, he thought he gave a role to local 

education authorities for school improvement.  It’s recorded in the book.  So those people who 

say, “He was totally anti local education authorities at the time,” that’s not the case, but the two 

chaos theory approaches in the sense that I want to quote today, and chaos theory is very much 

a favourite of old boss, Michael Barber, at the NUT, is that actually I generally don’t believe in 

conspiracies, I do believe in cockup generally in terms of policy making.   

 

 The first is, and there's been a lot of talk about what’s happened in relation to, or what we need 

in terms of 14-19 skills education, the Tomlinson Report was scuppered by the conditions which 

were, Howard, during the 2005 election, the Conservative opposition leader arguing for the gold 

standard at A Levels, a very nervous prime minister who wanted to be reassured that Tomlinson 

wouldn’t undermine it, and in fact what happened was that Miliband, and he admitted to Richard 

Garner and the Independent, which is a bit of gold dust for our book, that actually he cursed 

himself because he screwed up on actually arguing the case to Blair about the Tomlinson 

Report, and it was on that single point that the Tomlinson Report collapsed.  So, I mean the book 

is full of examples like that, and actually the conditions for change are there and they could go 

either way, but it does depend on individuals and I’m absolutely convinced of that approach.  

 

 Right, to move on a little bit, because I know Chris is getting twitchy, right.  Chris that’s, I’m trying 

to get this in.   

 

Chair: Try it from the keyboard. 

 

John Bangs: Right.  Okay.  Ah, good.  Just a few facts.  The first thing is, that there’s been a discourse this 

morning about how do we take the politics out of education.  It’s about as likely as taking, having 

the idea of complete consensus in education, neither is likely, neither is possible, and neither 

should it happen either.  What I do think is absolutely vital, and Finland’s come up and I know 

some colleagues have taught in Finland, I love to hear from them, and I’ve done the 

Edutainment, as it were, trip, or the Edutourism thing, as well as everyone else to Finland, is that 

the important point about Finland is that politics is not taken out of education, but there are 

cornerstones and principles which every party agrees to and it’s consistently amazed me that no 

party in this country has actually said, “We can agree on principles,” and made that initiative 

during election campaign and argued for a cross party approach to agreeing principles and within 

that having the arguments about what you want out of an education system.   

 

[2:10:44] 

 

 The second point I’d make, and this is really from all the work that I’ve done over the last five 

years that devolution and decentralisation are absolutely not the issue.  In fact, the idea of 

sprinkling magic fairy dust on the titles of schools and calling them academies and free schools is 
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utterly, utterly irrelevant.  The big issue is, is do you have a coherent public education system 

and do you have an effective approach to teacher policy, a systemic approach to teacher policy 

and all the evidence from the OECD is that a systemic approach for teacher policy is the 

background and spine of an effective education system.   

 

 And finally on that page, and this is really, really quite, I mean I wish Tim was here, actually, 

because I would have enjoyed debating, because actually those were the points that I don’t pick 

out of PISA and I don’t pick out of other OECD research.  What I get out of OECD research is 

this.  That actually, and I’ve mentioned in once, I’ll say it again, that it’s vital there should be a 

systemic approach to teacher policy and the second thing is, is that you won’t get embedded 

reform without teacher engagement and teacher union engagement, you simply will not get it.  I 

don’t say that, the OECD says it.  That actually early tracking as it’s called in the OECD but 

streaming and selection is actually far worse than having a comprehensive education approach, 

that actually in a sense what PISA always consistently confirms is that comprehensive education 

works.  And the public education systems are as good as, if not better than, private education.  

That’s a very important finding from PISA.  And that successful schools cannot be run by Attila 

the Hun or the Pale Rider.  Now I use this Pale Rider because it’s a favourite of our Chief 

Inspector.   

 

 (Laughter) 

 

 Now the next thing that I want to pick up is a little survey that we did at the Trade Union Advisory 

Committee of all those who attend the Trade Union Advisory Committee, not only in teaching 

unions, but also from trade union centres.  And if you take my view, and it’s not a view I would 

argue it’s based on evidence, that you cannot get education reform without buy in from teacher 

and trade unions, then it’s worth finding out what teacher and trade unions centres think about 

their level of engagement.  And this is a fascinating little piece of research, and it’s part of the 

partnership that we have with the OECD that this research was included in full in the education 

policy outlook that was produced recently by the OECD earlier on this year in January.  And the 

first piece of evidence is that actually it’s interesting that trade unions are partially engaged, 

mostly, with the exception of one or two Nordic countries and indeed Ireland actually, Southern 

Ireland, partially engaged in policy development.  There’s slightly more engagement than in 

policy implementation, which I would have thought it was the other way round.  And that actually 

there is a response to, there’s always, in most cases, a response to union consultation, but is it 

meaningful, but the big issue is, and this is what teacher unions tell us, is that actually the 

consultation structures across the OECD countries really have to be far better than they are.  

They’re either partially useful or not useful at all.   

 

 So what do you talk about if you’re a trade union across the OECD?  Encouragingly professional 

development is actually the subject and the issue which is talked about the most alongside 

working conditions, which is perhaps less a surprise and equality issues and the curriculum.  

Interestingly our affiliates and members of the Trade Union Advisory Committee say that student 

behaviour, research, school improvement and teaching councils are the things that are talked 

about the least, which is a very interesting picture indeed.  

 

 So moving on quickly, I want to mention another piece of research which, although I’m on the 

PISA governing body, I actually have my emotion, my head is, sees the PISA governing body as 

the most important thing I attend, but my heart is with the Teaching and Learning International 

study which actually I think is a very, very important piece of work indeed, and the third round of 

it is being looked at the moment, and why I rate it is that it says the blindingly obvious.  Unless 

you have teachers with high levels of self-efficacy you won’t have an effective education system 

and the medium for that, which is what is extraordinary about TALIS 2015, is that it responded to 

pressure and evidence from EI and TUAC and also evidence from Cambridge University, such 

as the International Leadership Project, that the medium for that, and I know for instance there 
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are other bodies who argue that strongly, is that concept of teacher leadership to the extent that 

the OECD itself recommended that policy makers should consider providing guidance on 

distributed leadership and distributed decision making at a system level.  That has not been 

taken up in most countries and I would say it was a massive policy plum to be picked.   

 

[2:16:15] 

 

 So to move on a little bit, the other thing that I do and it’s great having Mary Booth sit here 

because she’s a member of the EI delegation, is the International Summit on the Teaching 

Profession.  Now most of you won’t know about it at all because the Secretary of State only 

attended the first one but it was created by the National Education Association, the American 

Federation of Teachers and the American government.  I think, personally, I think we’ll miss 

Obama’s administration like anything actually.  But Arnie Duncan, who is the Secretary for 

Education created with the American teacher unions, the International Summit, and its job is to 

sit down with teacher union, have sat down, teacher union leaders and education ministers to 

discuss practical objectives on teacher policy.  There have been five, five of those, and there’s 

another one coming up, a sixth one in Berlin next year, and they are immensely practical and it’s 

extraordinary, and those who think that teacher unions cannot engage on an equal basis with 

governments and come up with practical ideas really do have to read the reports and you can 

see on the slides that you’ll get where those reports are.  They are an extremely good read and if 

people think that somehow teacher unions are simply there as supplicants or see their roles as 

having a default position in terms of industrial action and nothing else, you only have to read 

those reports.  If anyone asks me what was the most significant moment that I’ve had over the 

five years, apart from the immense input that all governments and teacher unions attending have 

made, and they interestingly include China, the most, and there’s a very funny joke will I will tell 

actually, the Chinese are now so confident inn their education system that they education 

minister opened in the third summit by saying, “Oh, we do not support Tiger Mother,” which I 

thought was really funny from China, I thought that was lovely!  And to have that degree of 

confidence and irony I thought spoke volumes actually.  But the most important thing was, for 

instance, there was a very damaging lock out in Denmark, teacher unions, teachers were locked 

out of education system.  It was a summit where the government and the teacher unions came 

together and set out a practical plan for restoring relations between themselves, it acted as a 

genuine summit.  So look at those.  And as I’m using those as evidence that actually this 

government is being passed by in the opportunities that the summits offer.  Interestingly the 

government over the last two years has given the job of representing the education system in the 

United Kingdom to the Scottish minister.  And watching the EIS and the Scottish minister operate 

is extraordinary.  They do exactly what they’re supposed to do on the tin.  They do absolutely 

work together and look at how both teaching profession and the government in Scotland can 

improve the quality of teaching and I know there’s all sorts of choppy stuff likely to happen in 

Scotland soon, but I’ll be interested in that relationship, but it’s a very, very important, it’s a very, 

very important process. 

 

 And finally, conditions for success and failure.  I’m just going to very run through because Chris 

has hissed at me.  I do think that actually no one in government at the moment understands 

pluralism.  That actually the nature of pluralism is fundamental to a relationship between the 

teaching and government, and that actually agreement to agree and disagree is also 

fundamental.  And that actually teacher unions, and unions in this country do understand it 

absolutely, is that they’re about protection, promotion of policy, but also about professionalism.  

The three Ps.  The conditions for failure in that relationship are this, and this is a bit of self-

criticism and I’m not talking about the teacher unions in the UK, I’m talking about overall, that you 

propose a policy, and then you get anxious that it might actually be accepted.  As Oscar Wilde 

said, “Sometimes you get what you wish for”. I actually, some of the best unions are people have 

got unions have got hold having achieved a policy gain and have run with it and led on it.   
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 And finally, two little points down there.  You can get the unhealthy trust and mistrust etc, etc.  I 

think a sign of a really decaying relationship between the profession and the government is when 

the profession starts believing that every action that governments take is a conspiracy against 

them.  Actually I think it shows that the profession is on the back foot and needs to come forward 

in terms of policies and I do believe when they do that, my experience internationally is the case 

then it’s the government that goes on the back foot, not the profession.  And the final one is party 

is not the same as government.  That is really, really critical.  You can do deals with the 

governments in the same way as you can’t do with parties and I could list you a whole string of 

examples but I don’t have time.  Thank you very much.  Chris.   

 

[2:21:43] 

 

Chair: John, thank you very much. 

 

 (Applause) 

 

Chair: Thank you, John.  And our final speaker in this part of the summit is Emma Knight, who is Chief 

Executive of the National Governors Association.  Emma. 

 

Emma Knight: Thank you, and I do feel slightly that I’ve drawn a short straw.  You had no coffee at the end of 

lunch and we’ve had, I am the fourth speaker, so you might be pleased to know that I’m not 

going to have a good moan at you for the next 15 minutes about just how hard governing is 

going to be over the next few years.  Given that, we are entering a period of even more restricted 

resources.  And by that I primarily mean money, but actually far, far more importantly is the fact 

that we have not got queues of senior leaders applying for headships and other executive posts, 

which obviously makes the whole business of governing horribly difficult.   

 

 What I thought I would do instead was slightly promote myself so rather than just talking about 

the role of governance in individual schools, I look at whether or not we can apply those 

principles of good governance to the school system as a whole, because what the National 

Governors Association is, is both a membership organisation, John’s just been talking them, but 

also an expert in organisational governance, but what we’re really thinking about today is the 

whole system that we’ve got and how do we govern it and what role should government and 

indeed political parties, I thought that was an important point that John made, they are absolutely 

not one and the same.   

 

 So I thought I’d start just by reminding you what the Centre for Public Scrutiny has identified as 

the six ways of holding public services to account and I see CFPS here in the audience so I was 

slightly tempted when I was doing this the other day to edit these, I’m ever so pleased I didn’t 

given that CFPS are here.  I also absolutely know that governance is not just about safeguarding 

public expenditure, and I would hope we can all take it as read in this room that it is about 

ensuring that our children get a good education, but in terms of governance, these are six of the 

ways in which we do it.  And I think we have touched on some of these today but some more 

than others.  So, for example, that first one, regulation, inspection and audit, we’ve talked an 

awful lot about how the government does set the frameworks and the standards for the system.  

I’ve been really, really impressed though by how little Ofsted has been mentioned.  I think that’s 

quite unusual for a whole day’s worth of conference and I’ll come back to that in a moment.   

 

 We’ve talked a tiny bit about parents and the phrase that CFPS use here is through choice in the 

market, and I think that begs a whole pile of different questions, doesn’t it?  What the research 

actually says about what parents want is actually they do want a good local school, so I know 

somebody was sort of sneering a tad about that earlier on, but actually there are several reports 

that have said that. What we’ve got at the moment anyway is a system that gives you preference, 

doesn’t it?  It doesn’t actually give parental, full parental choice.   
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 The third one, management processes and performance monitoring.  This is almost a dirty 

phrase within schools.  It’s quite interesting that those of us that govern tend to come from other 

professions, so we’ve seen these sort of things work in other sectors.  So, for example, some of 

the debates that are still going on within the school sector about what good management looks 

like, what good performance management looks at, quite frankly we had in some other sectors, 

including my own, the third sector, 20 years ago and I don’t exaggerate and I think I wouldn’t 

have chosen exactly this language that CFPS does, but I think it’s really sad that we don’t see 

enough of the positive benefits of good management within schools, so, for example, an NGA will 

talk a lot about the importance of CPD being driven through this process.  So actually it’s not, you 

know, it’s not all about sticks, it absolutely should be about carrots, so we need more of that in 

the system done well.   

 

[2:26:37] 

 

 The third is scrutiny by non-executives. That’s us, governing boards.  Through the ballot box, 

democracy, we’ve talked about that a tiny bit, but there was a suggestion from the earlier panel, I 

don’t whether, I think Jonathan’s going to come back and say another piece later on, that 

somehow central government and central democracy, democracy at a central government level, 

was more important than local government and the democracy that happens at that level, and I 

think that warrants a bigger debate than perhaps we’ve had so far.   

 

 The media.  Brian Lamb mentioned the media, I think that’s the absolute only mention it’s had all 

day. Phenomenally important in terms of scoping the way in which our education system 

develops. I think, by and large, journalists could do a far better job than they currently do, but 

that’s a whole other debate.  But I think that it’s important in terms of, and again John just used 

the phrase, you know, the conditions of change, all these things add up to how do we actually 

achieve change in our system?   

 

 The one that I wanted to add on here is stakeholders.  Other stakeholders.  I would hope, but this 

is just a hope, it doesn’t necessarily come to pass, I know, that the experts and the professionals 

would have been involved in, for example, that very first one, setting the framework in which 

schools are operating.  I know that begs a whole lot of questions that we’ve just been talking 

about, about how that’s best done.  But there's a whole bunch of other stakeholders and 

although Laura mentioned soft power, she then concentrated on teachers and the profession and 

didn’t mention to the same extent communities, parents, pupils.  We haven’t talked at all about 

pupil voice and how much that should shape what we’re trying to achieve, and obviously we 

heard from Neil about business who clearly have a role.  

 

 So that’s perhaps how we hold the system to account once we know what the system is.  How do 

we achieve change?  Much harder.  And  think that sometimes there’s a bit of a naivety amongst 

the sector in terms of, and I thought Brian’s description of how the SEN reforms took place over a 

very long time, was incredibly useful in showing lots of different ways, lots of different influences. 

And of course we want to be evidence informed, but we can’t kid ourselves that we’re not also 

opinion informed.  We all do bring quite a lot of baggage with us and I think the important thing is, 

is that we declare that baggage, that you know on behalf of who we are speaking and why.   

 

 So let, and as a membership organisation we deal with that all of the time.  I mean it’s absolutely 

in the third sector part of day job, working out why the loudest voices are saying what they’re 

saying and make sure that we’re listening to those quieter voices as well. 

 

 Let me give you a really practical example where NGA a few years ago decided that it was good 

practice for chairs of governing bodies not to serve more than six years at any one school.  Now I 

can give you all the background to that, but we came to that view on what we were seeing in 
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schools, but also evidence from other sectors.  Now if we asked, simply asked, our more active, 

loyal members what they thought, they would have been cross.  Indeed some of us tell me, quite 

frequently, that they don’t like this policy, because they are the ones quite often who have been 

chairing at a single school for a very long time.  Meanwhile we get lots of calls, increasing 

number of calls, from new governors coming onto governing bodies who are deeply frustrated 

because they have no influence.  The chair and the head teacher are carving things up between 

them.  We have to listen to those people too, so it is a much more sophisticated, nuanced way of 

achieving change.   

 

 I’ve been slightly upset in fact one of the questions earlier on, and Sam Freedman’s answer to it.  

My next thought when I was planning this was, “Oh look, here are the core functions of governing 

boards, these are undisputed now”.  I mean, I don’t know, maybe someone will dispute it, but 

actually I think we’re all in absolute agreement this is what governing boards should be doing.  

So does this work, also, at government level, at central government level?  I think it does.  Sam 

thought it did as well.  We spend our entire days talking about what is strategic, what is 

operational. Governance is strategic, head teachers are employed to deliver the strategy.  They 

manage, they ensure the operations, and I completely agree with Sam that that should be the 

way in which we think about central government.  And quite often when I look at what they are 

saying, what they’re doing, I think, “Come on, government, is this truly strategic or have you not 

stepped over that operational line?”   

 

[2:32:21] 

 

 We talk a lot about are we strategic or operational, but actually there’s a much more exciting 

mode of governance which is called generative governance.  We don’t see it very much in 

governing boards in schools, but we’re trying to encourage it at NGA, so what that means is we, 

alongside our school leaders, this is something that’s done in partnership, not done to, we need 

to generate the ideas, the debate, about the vision, the ethos and strategic direction.  You know, 

you don’t just sit in a small room and come up with a few words that don’t necessarily have any 

practical application, and we want to see that being done more.  Do we limit ourselves at school 

level?  I think that we probably do, that we have more space to be creative at school level and 

indeed at groups of schools level than we take, and I think that was a point also that John was 

making in terms of when he said, look, stop looking upwards.  We do as a sector have a 

propensity to do that.   

 

 I have some challenges to exercise in that role but I’ve given my two minute warning so I’m not 

going to go through those in any detail apart from to say that I would really encourage the sector 

to be more confident about reclaiming some of that strategic space.  We have succeeded 

ground, I think, succeeded ground over the last few years and we need to make sure that we are 

standing in that.   

 

 My very last point I think, just to show that I do understand that we as governors also need to be 

held to account.  That has happened more perhaps since the Trojan horse scenarios, more 

thought has given to this, is it being done well?  Not entirely sure it still is, and I just want to 

perhaps reflect on the fact that we’ve now got RSCs in the same position vis a vis academy 

trustees that perhaps local authorities were being criticised for in terms of their roles on 

maintained schools.  There is a huge movement in the school sector to give, I put that in 

quotation marks, our schools to boards of trustees.  It’s not being talked about very much.  I think 

we should be because actually I don’t think that word has been spoken today, but it’s the 

trustees now who do own, for want of a better word, a large and increasingly proportion of our 

schools.   

 

Chair: Okay, thank you very much indeed, Emma. 
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 (Applause) 

 

Chair: Okay, thank you very much Emma.  Now we move in a moment into question and answer and 

I’ve left my chair because Mary Bousted, General Secretary of NTL and Allan Foulds, President 

of the Association of School and College Leaders need two chairs between them.  Excellent.  So, 

we’ve looked at the place of evidence, we’ve looked at the place of teachers, we’ve looked at 

trades unions, we’ve looked at governance.  And what we’d like to do in the discussion in this 

part of the day is to focus on those questions of stakeholder relationships.  So can I again you to 

put your questions to what is quite a large panel and I will not ask every member of the panel to 

respond to each round of questions.  Yes, at the front here.  Then in the middle there.  Thank 

you. 

 

Colin L: Hi, Colin Lofthouse, head teacher.  I was really interested in what John Dunford was saying 

about place of teachers in research and how important that is.  My question about initial teacher 

training and its move out of universities and whether or not that creates a profession that doesn’t 

see itself as having a place in educational research?   

 

Chair: Thank you.  And in the middle, yes? 

 

Berica: Hi, Berica, I’m a journalist, but how do you think the media’s coverage of education is affecting 

teachers’ understanding of government policy and public’s understanding of teachers? 

 

Chair: Okay, thank you.  And at the back on my right.  Thank you. 

 

Male:  Thanks.  My questions really directed to Angela McFarlane, it was about new teacher 

qualifications and would bringing in a new qualification devalue the qualifications that teachers 

already have in the classroom?   

 

[2:37:38] 

 

Chair: Okay, so we’ve got the media, we’ve got ITT and we’ve got qualifications, and I will start with 

Mary and Allan. Mary, do you want to go first?   

 

Mary Bousted: Yeah.  I’d like to just say a little bit about initial teacher training, who asked the question about, 

oh yeah, hi, at the back, initial teacher training, only I’ve got a special interest in that because I 

taught for 11 years then I was in teacher training for 11 years and I, before I became General 

Secretary of ATL I was Head of Education at Kingston University.  So I know just what a difficult 

and exactly job effective teacher training is.  I think it’s, we’re talking about government and 

education, I think it’s remarkable that we are the only, I think, country in the world which has 

gone to really a marketised system of initial teacher training by an over rapid and over hasty 

move to school based initial teacher training which was done wholly on the basis of ideology and 

that, you know, this is what schools wanted and this would work, and what we find is that it’s 

actually very patchy and some schools do it very well, most of those schools who do it very well 

do it with partnership with higher education, but in some schools it’s being done very badly and 

we had a report this summer by the Geographical Association which came out with a series of 

issues around school based initial teacher training which were around the, you have to have a 

sufficient proportion of trainees, at a different number, in order for schools to be able to generate 

the time off needed for mentors to do that well, and the other big issue is around subject 

knowledge development, where HEIs do very well is a subject knowledge audit because 

everyone coming in with a degree doesn’t have a degree, might not have exactly the right, many 

degrees do not exactly fit on the curriculum and what HEIs do very well is change, is find out 

where the gaps are and then add those, and what the other thing that they do very well is a 

research base.  Now I find it remarkable that we’re now into the third year of school based initial 

teacher training through School Direct, and Ofsted have not done generic reports on the quality 
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of School Direct, but what we do know is that whereas HEIs recruit over 90% of their intake, 

School Direct recruits the 68%.  What we also know is the DFE, and civil servants freely admit 

this, has a completely inadequate knowledge of geographical differences in terms of teacher 

supply and demand and how those are being actually filled because they don’t get the 

knowledge of School Direct places until much later.  Now, so and then does that really then affect 

your view of yourself as a research engaged professional?  Again it very, you can’t say, just 

because there’s more school based training places it, you know, that’s a bad thing, it depends 

what school you’re in, what network you’re in, how outward focusing they are, now collaborative 

they are and what sort of ethos there is in the school in order to engage in that research base, 

and if it’s done well and you can marry the research with professional practice, then schools, 

allied with HEIs, is exactly the right place to do it because one of the dangers of the old PGCE 

model was got your 12 weeks in university, spread over the course, and then you got your time in 

school, and one of the consistent criticisms of students was that the two didn’t really match.  So, 

there is the opportunity for school based initial teacher training if allied with good higher 

education and if as, and I think what John said about the power of research to be transformative, 

if that allows that model should allow the research to be transformed by being connected with 

actual practice in the classroom and actually your beginning practice as a beginning teacher.  But 

if that’s not the case, if you’re simply getting an education, a teacher training education in 

classroom management in that particular school, and tips for the classroom, then there’s a 

problem, and the problem is we don’t know.  

 

Chair: Thank you very much.  Allan. 

 

Allan Foulds: Yeah, just very briefly on initial teacher training, I’d like to answer the thing about media coverage 

after that, I mean I think that the question was really centring around the dangers or risks on a 

separation between research and initial teacher training, and I think that would be an 

impoverished position to occupy and my perception and the people that I speak to share with me 

their experiences of initial teacher training, it can be a real hurtling rush and I think that the 

people who might perceive that teaching is merely a craft, that there are tricks to learn and the 

personality might fit, then that’s fine, you’re going to survive in the classroom is actually not good 

enough. There needs to be the capacity built in for that continuing genuine engagement with 

research and that would be what I say about that. 

 

 Very briefly on the media coverage, I’m one of the serving head teachers that Angela expressed 

everyone feels they can tell you how to their job, and I was interested in that view earlier on and I 

think that there’s an interesting position in relation to that and the media coverage and whether 

it’s doing the profession good or not, and I think that leaders in schools have an acute 

responsibility not to occupy the antagonistic ground.  Sure, there’s a huge amount of media 

coverage which I think does promulgate that view that says that teachers are maybe essentially 

anti-establishment and I think that rings with the view that we heard from John B, second John to 

speak, but it really doesn’t get you anywhere if you are continuingly occupying an antagonistic 

position.  But I think that the teaching profession has a responsibility and leaders within the 

teaching profession, have a responsibility to work with the media and to do our best to get good 

messages and consistent good messaging out about what a powerfully wonderful job it is to be a 

teacher and a leader in schools and I think as well it’s going to depend of course on which aspect 

of the media do you listen to and look at?  Because there’s a whole range of messaging within 

the media about the profession.   

 

[2:44:02] 

 

Chair: And Angela?  Do you want to come in on that point about the College and teacher qualifications? 

 

Angela Mc: Yes, and if I could also just say something on the media question as well, you know, we all just 

have to remember, I mean it’s interesting, isn’t it, how media studies has got such a poor name in 
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certain circles, but of course when you understand anything at all about the media you recognise 

that journalism is about creating tension in stories, you know, everybody agrees will never get 

into your journalist’s, you know, publication outlet, whatever it might be, paper, website or 

whatever, so there always be looking for the tension which means that if anybody disagrees 

about anything that it will get into the story even if it’s one lone voice, so you’ll never get, you’ll 

never a wholly positive coverage of anything in the media.  The bit about recognising 

qualifications, yes, it’s absolutely vital that a chartered status recognition sits within a landscape 

of professional qualifications and recognises other qualifications and also that people understand 

how that qualification relates to other things that they may or may not have.  There are a few 

things that chartered status have in common.  It’s almost always a graduate qualification and it 

has currency, unlike a qualification from say university, where you are endowed with that 

qualification and you have it for life, you have to maintain your chartered status.  Now what you 

have to do in order to maintain it is something that is agreed by the awarding body, and there are 

certainly no agreed protocols about how people even gain chartered teacher status, never mind 

how they will maintain it, but it is an important aspect of professional chartership that you, it is 

something you have to maintain and you have to keep current. 

 

Chair: Okay.  Thanks very much.  Let’s take another round of questions from the floor.  So Fergal, 

Wendy and I’ll come to somebody in a moment.  Say who you are again, not everyone knows 

you. 

 

Fergal Roche: Fergal Roche from the Key.  I wonder whether you, there have been a number of parallels drawn 

today with the health sector and the health sector, you know, hospitals are run by boards made 

up of lay people, when you move across to justice as a number of luminaries have done from the 

educational sector recently, sorry that was very much a joke. 

 

 (Laughter) 

 

Fergal Roche: Didn’t get much of a laugh though.  You’ll see that they’re now questioning whether or not we 

should have juries for all our cases and whether or not you really need the professional judgment 

of judges rather than lay juries who are actually calling the tune.  Do you think that there is a 

danger that we are handing across major responsibility for the nation’s development to lay 

people who don’t, who are not qualified to make judgements about education in the same way 

perhaps as, you know, you can argue that local authorities were run for, or have always been run 

by people actually lay people who don’t actually know about running the roads? 

 

Chair: Are we trusting lay people too much I think is the question.  At the back, Wendy. 

 

Wendy Elliott: Yes, thank you, it’s hopefully a good follow on.  It’s really – 

 

Chair: Just say who you are again.   

 

[2:47:56] 

 

Wendy Elliott: Oh sorry, Wendy, Safe Childhood Movement, Wendy Elliott.  I really wanted to direct this at 

John, and to say we are enormous supporters of the need for a new independent evidence 

centre, but it’s really two questions really, one how will this work with, for example, at the moment 

where we have governments having long expert consultation processes that are then ignored in 

terms of policies that are implemented, but more particularly that how are we going to ensure that 

we’re not divorcing it, it’s a concern of mine, that we’re divorcing learning from education, and 

actually if there’s an evidence centre we need to go back to the very thing that underpins the way 

we approach learning and the way, the mind-set, the learning dispositions, the whole way that 

young children are, and I hate the term, “ready for school,” because actually learning is such a 

dynamic process, but in what ways are we ensuring that that evidence based is looking at the 
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almost the science of human learning and development and isn’t just seeing learning as 

something that starts when you go to school?  And there’s wonderful work done by Carol Dwick 

where young children, very interesting, young children in particular, actually associate their own 

individual sense of self with whether they’ve done something right or wrong, so they don’t say, 

“I’ve failed at something,” the actual experience is that I’m a bad person, so there’s very 

interesting research. 

 

Chair: Okay. Thank you.  Thank you and a third question now?  Before I go to the panel?  Somebody?  

Yes.  And again.  Yes.   

 

Female:  I’m just wondering whether we’re mixing up some things that were perhaps thought about this 

morning.  Whether we’re mixing up ideas or solutions before we’ve actually thought through two 

basic things and one is, and I thought that some of that was really interesting, and I’m wondering 

if really at the heart of this there’s a discussion about democracy and what we mean by 

democracy and how education in our democracy actually works, you know, who owns what I 

thought was an interesting question, who votes for what?  And you do vote for local authority 

members, so I am curious and I think there is, I think we haven’t actually quite dealt with that yet, 

especially when we’re talking about parent power.  

 

Chair: Thank you very much.  Okay, so we’ve got some small issues here, we’ve got lay people, 

knowledge and democracy.  So if we can knock those off, right?  Emma, shall I bring you in first, 

then I’ll come to John Dunford, then to Mary and Allan.  Sorry?   

 

John Bangs: I wouldn’t mind coming in.    

 

Chair: Oh you can do, okay. Right. Thank you. Emma. 

 

Emma Knight: Most of sectors have an element of what has been labelled “lay” governance, that means, yes, 

governance, I take that to mean, you know, governance of a sector by people who are not 

professionals within that sector, and pretty much every sector also has its corporate disasters, so 

when you do look across the piste as we do at good governors’ practice, and don’t believe 

anyone who says to you, “Oh they’ve got it all right or they’ve got it all right,” because there are 

weaknesses in, and problems, in each sector.  Do I think that governing boards, the concept of 

governing boards is so flawed that they ought to be abolished?  No, you wouldn’t expect to be 

perhaps an NGA to say that, but there is, the reason, is a reason behind that, it is incredibly 

important to have challenge and diversity.  We talked earlier in this morning’s session, about 

group think and, you know, will we ever get consensus and is it a good idea?  Actually the whole 

point of governance, the reason it was invented, was to stop, maverick is often a word that’s 

slightly overused in this sector, but maverick school leaders from going off on a frolic that really 

they shouldn’t be allowed to go off to, and there hasn’t, you know, there hasn’t been shown to be 

a better way of doing it than by corporate governance which is a team of people who bring a 

range of diverse experience and skills.  And the other thing actually you know, it’s a very British 

way of doing things.  British value, you know, volunteering, civic society, I know, you know, the 

Big Society was went deeply out of fashion in terms of language, but actually we have, 

volunteering is a very big part of the way we do things, so I don’t think it’s likely that it will be got 

rid of any day soon.  Oh and just a democracy, I think I absolutely agree with your point about 

democracy, I think we muddle up democracy and other forms of accountability, for example, I 

attend quite a few seminars where people keep telling me that governing boards are part of the 

democratic accountability.  They absolutely are not and I really get quite fraught about this 

because governing boards are not about representing different parties.  Democratic 

accountability is different and we’re in danger of possibly losing that.   

 

[2:53:13] 
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Chair: Thank you.  John? 

 

John Dunford: The final question made me think about the conversation I had with a taxi driver once where he 

said, but I’m sure expect government ministers to say frequently which was, we need to find 

problems for these solutions.  And I often think sometimes that education policy works that way 

round.  If I can just come back to was it Wendy’s question about how an evidence centre would 

work in relation to consultation process and in relation to brain research.  As far as the 

consultation process is concerned I think consultation process would be much more effective if 

the consultation document was able to say that this policy which we are consulting you on now is 

based on evidence which we have found such and such. I think it would be, make for a much, 

much better discussion around a consultation process if that were the case.  And in relation to 

brain research I would very much hope that an evidence centre would cover areas like brain 

research and how children learn and so on, which I think at the moment we give far too little 

attention to as a profession. 

 

Chair: Thank you. John, I’ll bring you in and then Mary. 

 

John Bangs: Thank Chris, very briefly, I agree that the issue is about democracy, I mean I raised the issue of 

pluralism and I think voting is an aspect, but one of the lessor aspects of a democracy, I think 

pluralism is where it’s at, and I thought that Neil Carberry’s presentation this morning was 

extremely good actually.  I thought his point about how schools had to be seen as community 

centres, or centres of the community rather than community centres, that actually not only were 

they centres of the community and the implication which I’ve always believed in is that they are 

the last truly moral institutions in this country.  Teachers actually have to take moral judgements 

every minute of the day in terms of the relationship with the kids they’re teaching.  And then 

actually that should be explicit and articulated then actually, and the implication of Neil’s point 

was schools have to be outward facing.  Totally and absolutely agree.  We did some work on the 

Steve(?) Fellowships actually, which was about creating outward facing schools and the best 

schools are outward facing, they do have a relationship with their communities, whether it’s 

industry, whether it’s local groups, whether it’s parents’ groups or whatever it is.   They are 

outward facing, and if you draw from that an inspiration about where you’re going, I do think, and 

I’ve been, one of the last, there are people around, but I was a teacher member of what is the 

only school board ever to have been established in this country, the Inner London Education 

Authority.  I would argue that what parties ought to be looking at is the creation of a body which is 

their, not only expressing the democratic wish of the community about education, but they’re 

fighting for education. One of the great losses that we’ve had with the disruption of local authority 

responsivity for education is that there is no one in there locally pitching for education including 

finance.  And I do think school boards ought to be looked at seriously by genuinely reforming 

parties to express the interests of the community. 

 

Chair: Mary. 

 

Mary Bousted: I’ve forgotten the question, but I’m going to say something about democracy and this is where I’m 

going to be difficult and a bit political.  I mean this current government, it clouds itself in a 

smokescreen of autonomy for schools and autonomy for school leaders and autonomy for 

teachers and moves to the control levers every time they think the autonomy’s going wrong.  So, 

you would only need to look at particular Schools Minister, Nick Gibbs’ statement and then the 

subsequent actions around key matters of pedagogy, key matters of the curriculum, to see that 

the levers are pulled very, very quickly.  It’s also the case that when the Academies Act came in 

2010 the Secretary of State took to himself 3,000 powers, and those powers are exercised now 

through regional school commissioners.  They don’t have any powers themselves, but they 

exercise powers on behalf of the Secretary of State, and, for example, just give one example, 

where a regional school commissioner decided to introduce, to allow two schools within a 

borough to move from a three tier to a two tier system with no consultation and with no 
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consultation with parents.  Parents were up in arms, the local Tory MP was up in arms, you 

know, there was now a system where, there's now a system where the children can either 

transfer to a middle school or they can transfer again to a secondary school and no coordination 

between that and that had real implications both for parents, and for children, and for the system 

as a whole, so where a democratic accountability lies is really important.  I’ll take another 

example.  The very recent and very troubling case in a Catholic school where a teacher tried to 

remove the turbans from two Sikh girls.  Their parents said, when they could only complain to the 

Secretary of State, they did complain, there was a letter from the Secretary of State saying that 

this should not have happened.  The parents said the response was totally inadequate and they 

did not feel that there had been a proper process to redress their concerns.  I mean it is very 

troubling when a teacher thinks that it appropriate to remove, to attempt to remove the turban 

from a Sikh pupil.  That has all sorts of moral, cultural, social resonances, and speaks to 

understanding tolerance and equal rights in a diverse multicultural society.  Now where those 

difficult questions are now debated and where they are promulgated is very, very difficult.  One 

further example.  How is it and where is it that an academic, who will sponsor an academy, is 

decided?   It’s decided not in smoke filled rooms in the DFE because nobody can smoke in the 

DFE, but it’s decided as part of a private process and the criteria by which sponsors are chosen 

for multi academy trusts or for academies, are not made public.  We know that the DFE has a 

grading system for its academy sponsors, but refuses to release that, so questions of democracy 

and where is the democratic right, and where is the democracy responsibility are clouded in 

rhetoric, and I’ll say one final thing, whatever way you do it, seven or eight regional school 

commissioners won’t do it.  I think the Blunkett Report on a middle tier, the first part of that was 

excellent and that in the end we will need to look at forms of local democratic accountability, 

which as Emma said, are not the governing body, but they’re something else because if your 

only democratic accountability’s either a regional school commissioner or the Secretary of State, 

that’s an awful long way away from where you want to might have to, you might want to have a 

say in your school.   

 

[3:00:27]   

 

Chair: Thank you.  Let’s, I’ve got at least one other question from the floor, it’s Hugo again there.  Has 

anybody else got a question, and then I’ll come to the front there.  

 

Hugo: Yeah, and again, I was looking at the title of the session and wanted to focus on bad ideas. 

 

Chair: Yes. 

 

Hugo: Just give a couple of examples that you might like to comment on.  Everybody agrees that it’s 

what happens in, or a more cause of concern of instruction between teachers and kids in 

classrooms and the teacher’s professional learning environment is the only thing that matters in 

the end.  Other things can be judged insofar as they improve that.  When a school is seen as 

failing, what do they do?  They change the one person who doesn’t do any teaching, the head.  

And it’s somehow assumed that leadership alone will solve the problem.  The second bad idea is 

accountability. How do you avoid social workers spending 60% of their time in front of computers 

producing a chain of documentation?  And the many teachers, many outstanding teachers I 

know who either have quit or are about to quit, because of the evidence stream that school 

management demands that they provide. Now there has to be accountability, but how do you get 

the right amount?   

 

Chair: Elspeth, in a moment, and there.  

 

Steven Cox: Hi, Steven Cox or Sirus Educational. Just a quick one on bad ideas and to see whether there’s a 

consensus amongst so many organisations you represent.  What bad idea would you abandon, 

yeah, and what good idea would you put in place?   
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Chair: Okay, thank you.  And I’m going to just chuck one in just for the sake of provocative so I’m going 

to ask Allan as a head teacher whether his governing body stops him going off on a frolic?   

 

Allan Foulds: I’m really not sure what kind of frolic they’d let me go on, to be quite honest, but I think that really 

pertinent first question. It’s not leadership alone, but leadership doesn’t mean the head teacher 

alone and I think it’s critically important to spell that out, I think leadership is incredibly important 

in ameliorating or addressing what might be perceived to be a bad idea.  But the response 

through leadership has to be far more than just the single figurehead who is the head teacher.  In 

terms of the accountability, I mean that’s a really, really difficult question always about balance 

and I think effective school leaders welcome accountability, it’s absolutely right that we’re held 

accountable for what we do, it’s so incredibly important. I think that balance point will depend on 

the issue in relation to what it is that we’re being held accountable for.  Gosh, are we going to 

address the bad, the last question as well? 

 

[3:03:27] 

 

Steven Cox: The bad idea, the bad idea to go.  Yeah.   

 

Allan Foulds: I think I’d get rid of the idea of the revisiting the Key Stage 2 retest for certain children in Year 7 

in the secondary sector, that needs a lot more thought.  I think that possibly abandon that.  I 

would like to take stock and think about the best idea. 

 

Chair: Okay. Emma?  Bad idea to get rid of? 

 

Emma Knight: Bad idea, I think the current Education Bill needs a serious rethink, Laura touched on that a little 

bit and that sort of links to my media question, the media don’t seem to be paying this Bill any 

attention whatsoever and it’s introducing a whole other layer of accountability with a lot of – 

 

Chair: And the principle, and I said the principle concern?  About the Bill? 

 

Emma Knight: That we’re introducing yet another layer of accountability which is going to be very, very crude. 

 

Chair: Okay.  Thank you, John, bad idea to get rid of? 

 

John Bangs: Well I’d get rid of Ofsted.  And I’d get rid of Ofsted because it’s a bad system according to the 

OECD.  I mean it doesn’t say it, but if you actually have a look at the OECD’s recent report on 

evaluation which divides evaluation up into five sections, systematically, fundamentally running 

through that report is a view that actually self-evaluation externally moderated is the best way 

forward. Now, I would actually say the government review your entire evaluation system and 

what it’s there for purpose.  You haven’t done that, that’s what you should do. 

 

Chair: Thank you.  Angela? 

 

Angela Mc: I hasten to add that I’m speaking personally here, not, it’s nothing to do with the College, but I 

would, I think it's a very bad idea that there isn’t a required and recognised entry qualification for 

teaching.  I would reinstate an equivalent of QTS and I’m very happy for there to be many routes 

through which people might acquire it, but I think by taking it away it didn’t actually help teachers, 

it simply undermined their professional standing.   

 

Chair: Okay.  John? 

 

John Dunford: Two bad ideas and two solutions if I may?  Decoupling AS from A Level is a terrible idea, it will 

be very, very damaging particularly to disadvantaged kids.  The eBac is also a lousy idea.  And 
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solutions?  I would put in place something very close to the Tomlinson 14-19 recommendations 

and secondly since eBac is basically an accountability measure, I would ask the government 

always to think about what is intelligible accountability that enables you to achieve the objectives 

you want.  It doesn’t very often do the opposite. 

 

Chair: And Mary?   

 

Mary Bousted: I was going to do Ofsted but the only thing I’d say about Ofsted is the general consensus that 

Ofsted has gone badly wrong and badly needs radical reform, is now widespread, it’s accepted 

by government ministers and indeed one senior government minister said to me, you know, that 

he wished he abolish it, but he can’t for political reasons you can’t do that.  So I’ll leave Ofsted.  I 

think one of the things which is untalked about really and the media do need to pick on it much 

more, is that pace and scale of qualification reform. We have a chief regulator, Glenn Stacey, 

who said at a recent conference that the specifications for qualifications which will start to be 

taught next September should be with schools by time that Santa goes down the chimney.  That 

is after parents’ evening, it’s after, it puts huge pressure on schools, we had teachers working 

throughout the summer to prepare for the qualification starting this September and the pace and 

scale at which specifications are coming through is just far too slow for the rhythm and for the 

pace of the school year.  It shows a complete lack of understanding from Ofqual about what 

schools need and if I was going to do one thing right I would do it better.  The other collateral 

damage of that is that there is a massive concern about if you’re going to tithe in your exams as 

so much of a greater part of the assessment process, the qualifications process, there’s a 

massive need for many more and many good quality examiners and I don’t see those being 

produced, so if you’re going to do qualification reform at this scale and this pace you should get it 

right and the move to do it quickly is militating against the need to do it well.  That’s definitely 

going to be the case and I think, and Laura said this previously, and I absolutely agree with her, 

that in two years’ time Nicky Morgan will be in front of one Select Committee after another 

because qualification reform is something that the Daily Mail and the Telegraph and the Times 

get very, very concerned about and if they think that marking isn’t good enough or they think it’s 

a shambles of an exam, that hits the front page of every mainstream newspaper and it hits it 

quickly and the consequences for the government are absolutely critical and it gives me no 

pleasure because it is teachers’ and pupils’ lives, teachers’ professional lives and pupils’ 

academic credentials and academic achievement at stake, but I think there’s going to be a 

massive car crash there.   

 

[3:08:37] 

 

Chair: Thank you very much.  So, as I said earlier today, there are two summits, there’s the one that 

we’re hearing and there’s the one on Twitter which I am keeping my eye on, and there’s about 20 

minutes to go, Eleanor Bernardi’s from the floor said these are questions about democracy and 

how democracy works, and we’re homing in I think on this question of power and democracy 

which is absolutely where we will land after the tea break with Mick Waters, with Jonathan 

Simons and then with Nic Dakin, so thank you to this panel and we’ll be back here at 3.35pm.  

Thank you.   

 

  (Applause)   
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